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ABSTRACT

Pluralism and multiculturalism have become important paradigms in twenty-
first-century education because educational institutions are increasingly
confronted with social realities that are diverse, dynamic, and globally
interconnected. Globalization, migration, identity conflicts, intolerance,
radicalism, digital disruption, environmental crises, and social inequality
require education not only to focus on knowledge acquisition but also to
cultivate diversity awareness, social empathy, tolerance, and global citizenship
responsibility. This article aims to analyze pluralism and multiculturalism as
educational paradigms in responding to global issues in the twenty-first century
and to formulate a conceptual model of pluralist-multicultural education
relevant to the Indonesian context. This study employs a simplified systematic
literature review by examining academic books, national and international
journal articles, and relevant educational policy documents. The findings
indicate that pluralism functions as an ethical foundation for recognizing,
respecting, and dialoguing across differences, while multiculturalism serves as
an inclusive educational strategy that emphasizes equality, social justice, and
anti-discrimination. In the Indonesian context, this paradigm is relevant to
strengthening the Pancasila Student Profile, particularly the dimension of global
diversity. This article proposes a conceptual model of pluralist-multicultural
education based on inclusive curriculum, dialogical pedagogy, tolerant school
culture, critical digital literacy, and collaboration among families, schools, and
communities.

ABSTRAK

Pluralisme dan multikulturalisme menjadi paradigma penting dalam
pendidikan abad ke-21 karena dunia pendidikan berhadapan dengan
realitas sosial yang semakin majemuk, dinamis, dan saling terhubung secara
global. Globalisasi, migrasi, konflik identitas, intoleransi, radikalisme,
disrupsi digital, krisis lingkungan, serta ketimpangan sosial menuntut
pendidikan untuk tidak hanya berorientasi pada penguasaan pengetahuan,
tetapi juga pada pembentukan kesadaran keberagaman, empati sosial,
toleransi, dan tanggung jawab kewargaan global Artikel ini bertujuan
menganalisis pluralisme dan multikulturalisme sebagai paradigma
pendidikan dalam menghadapi isu-isu global abad ke-21 serta merumuskan
model konseptual pendidikan pluralis-multikultural yang relevan dengan
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konteks Indonesia. Penelitian ini menggunakan metode kajian pustaka
sistematis sederhana melalui telaah terhadap buku akademik, artikel jurnal
nasional dan internasional, serta dokumen kebijakan pendidikan yang
relevan. Hasil kajian menunjukkan bahwa pluralisme berfungsi sebagai
landasan etis dalam mengakui, menghargai, dan mendialogkan perbedaan,
sedangkan multikulturalisme berperan sebagai strategi pendidikan inklusif
yang menekankan kesetaraan, keadilan sosial, dan anti-diskriminasi. Dalam
konteks Indonesia, paradigma ini relevan dengan penguatan Profil Pelajar
Pancasila, khususnya dimensi berkebinekaan global. Artikel ini menawarkan
model konseptual pendidikan pluralis-multikultural berbasis kurikulum
inklusif, pedagogi dialogis, budaya sekolah toleran, literasi digital kritis, dan
kolaborasi keluarga, sekolah, serta masyarakat.

Introduction

Twenty-first-century education is confronted with increasingly complex social
transformations. Educational institutions can no longer be understood merely as places
for the transmission of knowledge; rather, they must also function as spaces for
cultivating individuals who can live in pluralistic, democratic, open, and globally
interconnected societies. Globalization, migration, rapid advances in digital technology,
environmental crises, identity conflicts, social inequality, and the rise of intolerance
demand a new educational paradigm that is more inclusive and transformative. UNESCO
(2021) emphasizes the need for a new social contract for education that can foster a
peaceful, just, and sustainable future for all humanity.

Within this context, pluralism and multiculturalism emerge as two fundamental
concepts that should be positioned as educational paradigms. Pluralism extends beyond
the mere recognition of diversity; it encompasses an ethical commitment to coexistence,
dialogue, and collaboration across differences. Multiculturalism, meanwhile, emphasizes
that diversity should be managed through the principles of equality, social justice, anti-
discrimination, and respect for human dignity (Banks, 2015; Parekh, 2006).
Consequently, pluralist and multicultural education is not simply intended to introduce
learners to diversity but also to develop their capacity to appreciate and engage
constructively with differences in social life.

Indonesia represents one of the world's most culturally diverse nations. Its rich
diversity of ethnic groups, religions, local languages, traditions, and cultures makes it a
social landscape that requires an educational approach grounded in respect for diversity.
Statistics Indonesia (Badan Pusat Statistik [BPS], 2024) highlights that ethnic and
linguistic diversity constitutes a fundamental component of Indonesia's social structure
and should serve as a basis for the development of social, cultural, and educational
policies. This reality demonstrates that Indonesian education cannot be separated from
the need to systematically cultivate an awareness of diversity and national unity in
diversity (Bhinneka Tunggal Ika).

However, diversity does not automatically lead to social harmony. In many cases,
plurality can become a source of conflict if it is not managed through appropriate
educational practices. The persistence of intolerance, stereotypes, discrimination, hate
speech, and radicalism indicates that education has not yet fully succeeded in fostering a
mature understanding and appreciation of diversity. Setiawan (2024) argues that
multicultural education can serve as an effective strategy for promoting tolerance among
students through learning experiences that emphasize dialogue, respect for differences,
and inclusive social practices.
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Furthermore, the rapid development of digital technology has added another layer of
complexity to pluralist and multicultural education. Digital spaces enable learners to
interact with diverse cultures and global perspectives, yet they also facilitate the spread
of misinformation, hate speech, identity polarization, and online radicalization. UNESCO
(2024) stresses that global citizenship education in the digital era should equip learners
with critical thinking skills, digital ethics, respect for diversity, and a sense of social
responsibility in virtual environments.

In Indonesia, strengthening the values of pluralism and multiculturalism is closely
aligned with the Pancasila Student Profile (Profil Pelajar Pancasila). One of its core
dimensions is global diversity (berkebinekaan global), which refers to learners' ability to
maintain their local and national identities while remaining open to engaging with other
cultures. Studies on the development of the Pancasila Student Profile emphasize that
Indonesian learners should embody the characteristics of being faithful and morally
upright, globally diverse, collaborative, independent, critical thinkers, and creative
individuals  (Ministry of Education, Culture, Research, and Technology
[Kemendikbudristek], 2022).

Nevertheless, the implementation of pluralist and multicultural education within
educational institutions continues to face significant challenges. Values related to
diversity often remain normative and ceremonial rather than being meaningfully
integrated into curricula, pedagogical practices, school culture, and institutional policies.
Education for tolerance frequently remains at the cognitive level and has not sufficiently
shaped students' attitudes and social behaviours. The research gap addressed by this
article lies in the limited number of studies that conceptualize pluralism and
multiculturalism as comprehensive educational paradigms capable of responding to the
global challenges of the twenty-first century, particularly by integrating curriculum
development, pedagogy, school culture, digital literacy, and global citizenship education.

Based on this background, this article aims to analyse the meanings of pluralism and
multiculturalism in education, examine their relevance in addressing twenty-first-
century global issues, identify the challenges associated with implementing pluralist and
multicultural education, and propose a conceptual model of pluralist and multicultural
education that is relevant to the Indonesian educational context.

Methods

This article employs a simplified systematic literature review (SSLR) approach. This
method was selected because the study aims to develop a conceptual synthesis of
pluralism and multiculturalism as educational paradigms for addressing twenty-first-
century global issues, rather than to examine causal relationships among variables
through quantitative analysis.

The data sources consist of academic books, national and international peer-reviewed
journal articles, educational policy documents, and publications issued by relevant
international organizations. Priority was given to literature published between 2020 and
2026, particularly studies addressing multicultural education, pluralism, global
education, global citizenship education, character education, tolerance, digital literacy,
and twenty-first-century education. Nevertheless, seminal theoretical works were also
incorporated to strengthen the conceptual foundation of the study, including James A.
Banks' theory of multicultural education, John Dewey's concept of democratic education,
Paulo Freire's critical pedagogy, Bhikhu Parekh's theory of multicultural society, and Will
Kymlicka's theory of multicultural citizenship.
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The literature review was conducted through four stages. First, relevant literature
was identified using search keywords such as pluralism in education, multicultural
education, global citizenship education, tolerance education, inclusive curriculum, digital
citizenship, pendidikan multikultural (multicultural education), pendidikan toleransi
(tolerance education), and Profil Pelajar Pancasila (Pancasila Student Profile). Second, the
identified literature was screened based on thematic relevance, source credibility, year of
publication, and its relevance to both the Indonesian and global educational contexts.
Third, the selected literature was categorized into six major themes: educational
pluralism, multicultural education, global education, character education, digital literacy,
and educational policy. Fourth, a conceptual synthesis was undertaken to formulate a
conceptual model of twenty-first-century pluralist and multicultural education.

The inclusion criteria comprised literature focusing on pluralism, multiculturalism,
global education, tolerance, character education, inclusive curricula, and twenty-first-
century educational issues; peer-reviewed journal articles or policy documents published
by credible institutions; and publications providing conceptual or empirical contributions
to the development of pluralist and multicultural education. The exclusion criteria
included popular writings lacking an academic foundation, sources without clearly
identifiable authors or publishing institutions, and publications not directly related to
educational studies.

The data were analysed using content analysis. The selected literature was
systematically examined by identifying key ideas, comparing concepts across different
sources, identifying recurring conceptual patterns, and developing a theoretical synthesis.
Through this analytical approach, the study seeks to produce a comprehensive conceptual
framework that can serve as a foundation for the development of educational policies,
curricula, and instructional practices grounded in the principles of pluralism and
multiculturalism.

Results and Discussion

Pluralism as the Foundation of Global Educational Consciousness

Pluralism constitutes a fundamental foundation for fostering global educational
consciousness. In twenty-first-century society, learners no longer exist within closed and
homogeneous social environments. Instead, they engage with diverse identities,
perspectives, cultures, and value systems, both through direct social interactions and
indirectly via digital media. Consequently, education must equip learners with the
capacity to critically understand differences and to appreciate them from an ethical
perspective.

Within education, pluralism should not be interpreted as an attempt to homogenize
all identities or to diminish beliefs. Rather, pluralism recognizes that every individual and
social group possesses distinct identities that deserve respect, provided these identities
are not used to oppress or marginalize others. In this sense, pluralism differs
fundamentally from moral relativism. It remains grounded in ethical principles, including
respect for human dignity, social justice, and collective responsibility.

In the context of global education, pluralism is particularly significant because many
contemporary global challenges stem from humanity's inability to manage diversity
constructively. Ethnic conflicts, religiously motivated violence, racial discrimination,
xenophobia, and hate speech demonstrate that academic knowledge alone is insufficient
to cultivate peaceful societies. Education must therefore promote learners' capacities for
dialogue, empathy, and critical reflection on social prejudice.

565 -571 | This is an open access article under CC-BY-NC-ND license
(https://creativecommons.org/licenses/ by-nc-nd/4.0/)



EDUKASI: Jurnal Penelitian Pendidikan Agama dan Keagamaan, 24(2), 2026

UNESCO (2023) emphasizes that education should be oriented toward promoting
peace, human rights, global citizenship, and sustainable development. Educational
objectives should extend beyond cognitive achievement to encompass the development
of values, attitudes, and behaviours that enable individuals to coexist peacefully within
diverse societies. Consequently, pluralism as a paradigm of global education requires a
fundamental shift in teaching and learning practices. Teachers are no longer viewed
merely as transmitters of knowledge but also as facilitators of intercultural dialogue and
constructive engagement with diversity.

Multiculturalism as a Strategy for Inclusive Education

Whereas pluralism serves as an ethical foundation, multiculturalism functions as a
strategy for inclusive education. Multicultural education emphasizes that diversity should
be systematically accommodated within educational systems through curricula,
instructional methods, assessment practices, school culture, and institutional policies. In
other words, multiculturalism should not be treated solely as instructional content but
should instead become a guiding principle for educational governance and practice.

Multicultural education pursues several major objectives. First, it seeks to develop
learners' awareness of cultural diversity and social identities. Second, it aims to reduce
prejudice and stereotypes toward other social groups. Third, it promotes equitable
learning opportunities for all learners. Fourth, it prepares students to participate actively
in democratic and pluralistic societies. Finally, it contributes to the advancement of social
justice within educational environments.

In Indonesia, multicultural education can be implemented through multiple
approaches. At the curricular level, learning materials should reflect the diversity of
Indonesia's cultures, histories, religions, languages, and social experiences. At the
pedagogical level, teachers should adopt instructional approaches that encourage
dialogue, cross-cultural collaboration, critical reflection, and collaborative problem-
solving in response to social issues. At the school culture level, educational institutions
should foster inclusive environments that are free from discrimination, identity-based
bullying, and all forms of unequal treatment.

Recent studies indicate that multicultural education makes a substantial contribution
to fostering students' tolerance. Setiawan (2024) demonstrates that tolerance can be
strengthened through habitual practice, exemplary role modelling, the integration of
multicultural values into classroom instruction, and the cultivation of a school culture that
respects diversity. Accordingly, multiculturalism as a strategy for inclusive education
requires the active participation of all stakeholders within the educational community.

Integrating Pluralism and Multiculturalism into Curriculum and Teaching Practices

The integration of pluralism and multiculturalism into the curriculum cannot be
undertaken in a fragmented or partial manner. The values of diversity should be
embedded throughout educational objectives, learning content, instructional strategies,
assessment practices, and school culture. An inclusive curriculum should provide space
for diverse social and cultural narratives rather than privileging only those of dominant
groups. Such an approach ensures that learners perceive their identities and lived
experiences as being recognized and valued within the educational process.

In classroom practice, teachers can incorporate the principles of pluralism and
multiculturalism through dialogic pedagogy. Dialogic learning creates opportunities for
learners to express their perspectives, listen to alternative viewpoints, and construct
shared understanding through respectful and reasoned argumentation. This approach is
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consistent with Freire's (1970) conception of education as a process of fostering critical
consciousness rather than treating learners merely as passive recipients of knowledge.

In addition, project-based learning (PBL) offers an effective strategy for integrating
pluralist and multicultural values into educational practice. Through project-based
learning, students can investigate diversity-related issues within their communities,
including bullying, stereotypes, social conflict, and digital intolerance. Such learning
experiences enable learners not only to understand the concept of tolerance theoretically
but also to develop practical solutions to real-world social challenges.

Religious education also plays a significant role in integrating the values of pluralism
and multiculturalism. A dialogical approach to religious education can cultivate an
awareness that diversity is an inherent characteristic of human society. Within the Islamic
educational context, principles such as rahmatan lil 'alamin (mercy to all creation),
ukhuwah insaniyah (universal human brotherhood), justice, consultation (musyawarah),
and respect for human dignity provide a strong ethical foundation for pluralist and
multicultural education. Barsihanor et al. (2024) demonstrate that the integration of
religious education and multicultural education can strengthen students' character by
fostering tolerance, mutual respect, and a commitment to peaceful coexistence.

Within Indonesia's national education policy, this integration is further reinforced
through the Pancasila Student Profile (Profil Pelajar Pancasila). One of its core
dimensions, global diversity (berkebinekaan global), emphasizes learners' ability to
recognize and appreciate cultural diversity, communicate effectively across cultures, and
critically reflect upon experiences of diversity (Kemendikbudristek, 2022). This policy
framework demonstrates that the pluralist-multicultural paradigm is firmly aligned with
the strategic direction of Indonesia's national education system.

Challenges in Implementing Pluralist and Multicultural Education

The implementation of pluralist and multicultural education continues to face several
significant challenges. First, resistance toward the concept of pluralism remains evident
in certain contexts. Pluralism is frequently misunderstood as religious relativism or as an
attempt to equate all belief systems. In educational contexts, however, pluralism is more
appropriately understood as an ethical framework for peaceful coexistence within
culturally and religiously diverse societies. Addressing these misconceptions requires
strengthening conceptual literacy among teachers, students, and the wider community.

Second, the politicization of identity presents a major challenge for educational
institutions. Religious, ethnic, and cultural identities are often mobilized for political
purposes, resulting in polarized narratives that may be brought into the classroom by
students. Consequently, teachers must possess the professional competence to facilitate
discussions on sensitive issues, prevent prejudice, and create safe, respectful, and
inclusive learning environments for all learners.

Third, school curricula may still exhibit biases toward dominant social groups.
Learning materials that fail to represent the diversity of students' social and cultural
experiences may cause some learners to feel marginalized or invisible. Therefore,
curriculum evaluation should be conducted regularly to ensure that educational content
reflects the principles of equity, inclusiveness, and social justice.

Fourth, teachers' competencies in multicultural education require further
strengthening. Although many educators recognize tolerance as a general moral value,
they often lack the pedagogical skills necessary to manage culturally diverse classrooms,
design inclusive instructional materials, and address identity-related conflicts effectively.
Accordingly, professional development programs focusing on multicultural education,
dialogic pedagogy, and critical digital literacy have become increasingly essential.
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Fifth, digital intolerance has emerged as a new educational challenge. Contemporary
learners obtain much of their information from social media and other digital platforms.
Without adequate digital literacy, they are vulnerable to misinformation, hate speech,
extremist propaganda, and negative stereotypes directed toward particular social groups.
UNESCO (2024) emphasizes that Global Citizenship Education (GCED) in the digital era
should develop learners' abilities to critically evaluate information, engage responsibly in
digital environments, and demonstrate ethical conduct in online interactions.

A Conceptual Model of Twenty-First-Century Pluralist-Multicultural Education

Based on the foregoing literature review, this article proposes a conceptual model of
twenty-first-century pluralist-multicultural education comprising eight interrelated
components.

First, the foundation of pluralist values, which encompasses the recognition of
diversity, respect for human dignity, and a willingness to engage in dialogue. These values
constitute the ethical foundation underpinning the entire educational process.

Second, the principles of multiculturalism, namely equality, social justice, anti-
discrimination, and respect for cultural identities. These principles should be translated
into school policies, curriculum design, teaching practices, and social relationships within
educational institutions.

Third, an inclusive curriculum, which incorporates diverse perspectives and
narratives rather than representing only dominant social groups. Learning materials
should reflect the experiences of various social, cultural, religious, and regional
communities.

Fourth, dialogic pedagogy, referring to instructional approaches that promote
dialogue, critical reflection, intercultural collaboration, and the peaceful resolution of
conflicts.

Fifth, a tolerant school culture, in which schools function as safe and inclusive
environments for all learners, free from discrimination, identity-based bullying, symbolic
violence, and exclusionary practices.

Sixth, critical digital literacy, defined as learners' ability to verify information, identify
misinformation and disinformation, recognize digital bias, reject hate speech, and utilize
digital technologies to foster constructive social dialogue.

Seventh, collaboration among families, schools, and communities. Pluralist-
multicultural education cannot be the sole responsibility of educational institutions.
Families, religious leaders, local communities, media organizations, and government
agencies must collaborate in creating a tolerant and inclusive social ecosystem.

Finally, the development of globally minded citizens with strong character, whereby
learners maintain a strong sense of local and national identity while remaining open to
global perspectives, demonstrating concern for humanity, and assuming responsibility
for a shared and sustainable future.

This conceptual model suggests that pluralist-multicultural education should not be
regarded as an additional educational program or supplementary subject. Rather, it
should function as a comprehensive educational paradigm that informs and shapes the
entire education system.

Table 1. Conceptual Model of Twenty-First-Century Pluralist-Multicultural Education

Model Component Educational Significance Practical Implementation
Pluralist Values Recognition of and respect for Intercultural dialogue, perspective-
diversity and differences. sharing activities, and the cultivation

of mutual respect.
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Principles of
Multiculturalism

Inclusive Curriculum

Equality, anti-discrimination, and
social justice.

Learning content that represents
diverse social identities and
experiences.

Inclusive school policies and
discrimination-free educational
environments.

Integration of diversity-related issues
into learning objectives, instructional
content, and assessment.

Dialogic Pedagogy

Learning as a process of dialogue
and critical reflection.

Classroom discussions, case studies,
project-based learning, and
heterogeneous collaborative group
work.

Tolerant School

Schools as safe and inclusive

Anti-bullying policies, teacher role

Culture spaces for all learners. modeling, and intercultural activities.
Critical Digital The ability to respond critically to  Information verification training,
Literacy misinformation, hate speech, and digital ethics education, and campaigns

digital polarization.

promoting positive digital content.

Social Collaboration

Partnerships among families,
schools, communities, and

Parent engagement forums,
community-based initiatives, and

religious leaders. collaborative educational programs.

Globally Minded Learners possessing strong local Community service projects,
Citizens with identities alongside global environmental initiatives, and
Character awareness and social intercultural communication activities.

responsibility.

Source: Developed by the authors based on a synthesis of the literature (Banks, 2015; UNESCO, 2021; UNESCO, 2023;
Ministry of Education, Culture, Research, and Technology [Kemendikbudristek], 2022).

Novelty and Contribution of the Article

The novelty of this article lies in its effort to conceptualize pluralism and
multiculturalism not merely as social concepts or components of character education, but
as strategic educational paradigms for addressing the complex global challenges of the
twenty-first century. Unlike previous studies that primarily frame pluralism and
multiculturalism as values promoting tolerance, this article develops a more
comprehensive conceptual framework by integrating pluralism, multiculturalism, global
education, critical digital literacy, inclusive curricula, dialogic pedagogy, and a tolerant
school culture into a unified educational paradigm.

The theoretical contribution of this study is to strengthen the integration of theories
of multicultural education, character education, global education, and critical digital
literacy. Furthermore, the article extends the existing understanding of pluralist-
multicultural education by demonstrating that its relevance extends beyond intercultural
relations to encompass contemporary challenges such as digital transformation,
humanitarian crises, and other global issues confronting twenty-first-century societies.

The practical contribution of this article is the proposal of a conceptual model that
can be adopted by schools, madrasahs, Islamic boarding schools (pesantren), teachers,
school leaders, curriculum developers, and policymakers in designing more inclusive
educational systems. The proposed model provides a practical framework for the
development of learning programs, teacher professional development, school culture
enhancement, and educational policies grounded in the principles of diversity, equity, and
inclusion.

Conclusion

Pluralism and multiculturalism constitute essential paradigms for twenty-first-
century education. They are not only relevant to culturally diverse societies such as
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Indonesia but also represent a global imperative for addressing contemporary challenges,
including identity conflicts, intolerance, radicalism, digital disruption, environmental
crises, and social inequality. Pluralism functions as an ethical foundation for recognizing
and respecting diversity, whereas multiculturalism serves as a strategy for inclusive
education that promotes equality, social justice, and anti-discrimination.

Within the Indonesian context, the pluralist-multicultural paradigm is closely aligned
with the values of Pancasila and the Pancasila Student Profile (Profil Pelajar Pancasila),
particularly its dimension of global diversity (berkebinekaan global). Accordingly,
Indonesian education should cultivate learners who possess a strong sense of local and
national identity while remaining open to cultural diversity and capable of participating
responsibly in an increasingly interconnected global society.

This article argues that pluralist-multicultural education should be implemented
comprehensively through the development of inclusive curricula, dialogic pedagogy, a
tolerant school culture, critical digital literacy, and collaborative partnerships among
families, schools, and communities. Through these integrated approaches, education can
become a strategic means of nurturing a generation of learners who are tolerant, critically
minded, empathetic, democratic, and equipped with the competencies and character
required for responsible global citizenship.
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